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1. Vzdelavanie dospelych pre udrzatel'ny rozvoj (VDUR)

(1. cast prirucky spracovana partnermi z Talianska)

Vzdelavanie pre udrzatelny rozvoj je pristup k uceniu, zaloZzeny na myslienkach a zasadach udrzatelnosti,
akymi su: ludské préva, znizovanie chudoby, udrzatelny spdsob Zivota, mier, ochrana Zivotného prostredia,
demokracia, zdravie, biologickd rdéznorodost, rozmanitost krajiny, zmeny podnebia, rovnost pohlavi a
ochrana roznorodosti kultdr. V tychto a eSte v mnohych dalSich rozmeroch je vzdeldvanie pre udrzatelny
rozvoj v sulade s viziami a cielmi UNESCO.

Vzdelavanie dospelych pre udrzatelny rozvoj (VDUR) si kladie za ciel pomoct [udom rozvindt si postoje,
zrucnosti a znalosti potrebné pre ich sicasny, ale aj buduci Zivot. Poslanim vzdeldvania dospelych pre
udrzatelny rozvoj je dat kazdému ¢loveku prilezitost mat UZitok z kvalitného vzdelania, naudit sa poznavat
hodnoty a osvojit si vzorce spravania pre udriatelnd buddcnost a pozitivne spoloéenské zmeny.
VDUR je pre kazdého, v kazdom okamihu jeho dospelého Zivota. Je to pristup, ktory zahriia vSetky oblasti a
osoby, ktoré ovplyviiuje, vratane medidlnych agentdr, ktoré ovplyviiuju verejnd mienku o povahe
"udrzatelnosti rozvoja".

VDUR spdja 3 piliere udrzatelného rozvoja - spolo¢nost, Zivotné prostredie a hospodarstvo. Tym, Zze VDUR
v sebe zahfia tieto prvky do holistického chapania obsahu vzdeldvania, umoznuje vSetkym jednotlivcom plne
rozvinut svoje vedomosti, perspektivy, hodnoty a zruénosti, nevyhnutné pre kvalitny Zivot.

Vzdelavanie dospelych
pre udrzatel’ny rozvoj

zZivotné prostredie hospodarstvo spolo¢nost

Ochrana Zivotného prostredia - vzdelavanie pre udrzatelny rozvoj rozvija schopnost vyuZit prostredie ako
"vyrazny prvok" Gzemia Ci krajiny tak, aby bola zaistena ochrana prirodnych zdrojov a obnova prirodného
dediéstva. VDUR je pristup k vzdelavaniu dospelych, ktory zacleriuje do vzdelavania starostlivost o Zivotné
prostredie, vac¢Sinou nepriamo, neformalnym spdsobom a prirodzene.
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Hospodarstvo - vzdeldvanie pre ekonomickd udrzatelnost rozvija schopnost vyrabat a uchovavat pre dzemie
alebo krajinu ¢o najviac pridanej hodnoty tym, Ze sa kombinuju zdroje pre zvySenie dosahu vyrobkov
a miestnych sluzieb.

Spoloénost - vzdeldvanie pre socidlnu udrzatelnost rozvija schopnost jedincov konat u&inne a spolo¢ne na
réznych institucionalnych urovniach.

VDUR je vyzva pre celoZivotné vzdelavanie, na zaklade holistického pristupu vyzyva, aby sme reflektovali
prepojenia vsetkych oblasti a nabada, aby sa ciele VDUR zahrnuli nielen do formalneho vzdeldvania, ale aj
neformalneho a informalneho vzdelavania. Toto vzdeldvanie by malo byt pristupné vSetkym obcanom.
Dotyka sa vetkych stranok Zivota a pamata aj na buduce generacie.
Udrzatelny rozvoj bol v roku 1987 definovany v sprave komisdrky Bruntlandové z OSN takto :,, Nasa spolo¢na
budicnost vyzaduje rozvoj, ktory napifia potreby su¢asnosti bez obmedzenia potrieb buducich generacii.
V sprave je tieZ spracovana téma udrzatelného rozvoja s dérazom na previazanost troch délezitych oblasti
- Zivotného postredia, spolo¢nosti a hospodarstva.

Pojekt LLABS prispieva k prvej z vysSie uvedenych oblasti - vzdeldvanie dospelych mdéze byt vyzamne
vylepsené zaclenenim niektorych prvkov, ako je ochrana Zivotného prostredia a udrzatelny rozvoj. Partneri
sa zhodli na tom, Ze mdze byt velmi uzitoéné, ked tento material bude otvorenou publikaciou, ktora vyzaduje
aby bola doplfiovana o dalsie konkrétne priklady hodné nasledovania. Tie budu k dispozicii vsetkym ucitefom,
trénerom, lektorom a dalSim osobam, ktoré sa venuju vzdelavacim aktivitdm pre dospelych a zaujimaju sa o
nové pristupy s prvkami ochrany Zivotného prostredie a udrzatefného rozvoja.

1.1 Vzdelavanie pre udrzatel'ny rozvoj v Taliansku.

V decembri 2002 prijalo Valné zhromazdenie OSN rezoluciu ¢.57/254, aby urcilo, ze Desatrocie vzdeldvania
bude v rdmci Spojenych narodov zamerané prave na vzdeldvanie pre udrzatelny rozvoj (2005-2014). UNESCO
bylo poverené ulohou stat sa kliéovym koordinatorom aktivit pre Desatrocie. Hlavnym ciefom Desatrocia
vzdeldvania pre udrzatelny rozvoj bolo zaclenenie zasad, hodnét a praxe udrzatelného rozvoja do vsetkych
oblasti vzdelavania a ucenia.

Ciele Desatrocia obsahovali 4 kltic¢ové oblasti:
1. ulahcit vytvaranie siete spoluprace medzi jednotlivymi Géastnikmi VDUR;
2. podporovat vys$siu kvalitu vyucby a uéenia;
3. podporit krajiny pri dosahovani rozvojovych cielov Desatrodia prostrednictvom VDUR;
4. poskytnat krajindm nové prileZitosti a nastroje k zaéleneniu prvkov udrzatelného rozvoja do
reforiem vzdeldvacich systémov.
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Stratégia UNECE vo vzdeldvani pre udrZatelny rozvoj (Vilnius 17.-18. marca 2005) je vysledkom dlhého a
komplexného procesu skimania, ktory zmenil environmentalne vzdeldvanie tym, Zze ho transformoval do
podoby, v ktorom moéze slizit ako podklad pre vzdelavanie pre udrzatelny rozvoj a posilnil jeho vyznam pre
dobru spravu veci verejnych a rozhodovacich procesov o spoloénych hodnotach, ako su solidarita, rovnost a
vzajomny reSpekt. Stratégia sa stala Ustrednym prvkom udrzatelného rozvoja tak, aby sa , uspokojovanie
sucasnych potrieb nedialo na Ukor obmedzovania potrieb buducich generacii“ (Sprava Brundtlandovej, 1987).
Taliansko bol jednou z prvych eurdpskych krajin, ktoré spracovali zaclenenie tém VDUR do Skolského
vyucovania - obeZnik 149/1996 (La Ferla) ministerstva vzdeldvania, obsahoval navrh, aby vzdeldvanie
dospelych premostovalo prirodu a kulttru, "aby umoznilo kazdému jedincovi prispiet k udrzatelnému rozvoju
prostrednictvom vzdeldvania "(objektivna pravda).

Nasledujuce zdsady Charty z Fiuggi 1997 (dokument podpisany ministrom vzdeldvania ministrom Zivotného
prostredia) spresnuju charakteristiky environmentalneho vzdelavania pre udrZatelny rozvoj a povedomie
o nom. Tymto spésobom bol zavedeny do skolského systému "Sprievodca pre environmentalne vzdeldvanie
udrzatelny  rozvoj" http://www.slideshare.net/Ciube/lineeguidaeass2010?related=1, realizovany

ministerstvom Zivotného prostredia v spoluprdci s ministerstvom vzdelavania, univerzitami a vyskumom.
Sprievodca bol zaslany do vsetkych $kél a jeho cielom bolo podporit environmentalne vzdeldvanie medzi
mladezZou. Projekt je sucastou novej vzdeldvacej oblasti "Obcianstvo a  Ustava."
Koncept udrzatelného rozvoja sa odvolava na hospodarsky rast, ako odpoved na potreby uspeSného vyvoja
nasej spolo¢nosti v kratko-, stredno- i dlhodobej perspektive, najméa kvoli nazoru, Ze rozvoj musi spifiat vietky
poziadavky sucasnosti bez ohrozenia vyhliadok rastu pre buduce generacie.

VTUR je teda otvorené vsetkym bez ohladu na vek, je sucastou celoZivotného vzdelavania, ktory zahfia
vSetky moZné oblasti vzdeldvania, ¢ uZz formalneho, neformdlneho alebo informalneho.
Podla OSN mézeme rozlisit r6zne druhy vzdelavania:

Formalne vzdeldvanie: uplatiiuje sa vo vzdeldvacich institluciach a tréningovych instittciach a je ukoncené
diplomom a uznatelnhou kvalifikaciou; prestupuje celym vzdelavacim systémom od zakladnych skol po
univerzity a zahfia velkd Skdlu vzdelavacich programov a Specidlnych agentur pre technickym a odborny
vycvik.

Neformalne vzdelavanie: odohrdva sa obycajne mimo zakladny vzdelavaci systém, casto paralelne k tymto
Struktdram, nie je ukoncené oficidlne uznavanym certifikitom. Neformalne vzdeldvanie mobze byt
vyZadované v praci alebo v priebehu cinnosti organizacii alebo obcianskej spolo¢nosti (skupiny mladeze,
odbory, aj politické strany). Tieto kurzy méziu byt wvyuzitelné aj vo formalnom systéme.
Informdlne ucenie sa a vzdelavanie: sprevddza prirodzeny Zivot, kedy sa dozvedame nové veci, utvrdzujeme
si postoje. Nie je zamerné a nemdze byt uznané ako celoZivotné vzdelavanie.


http://www.slideshare.net/Ciube/lineeguidaeass2010?related=1
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€o znamena "Vzdelavanie pre udriatelny rozvoj"?

Procesy VDUR zd6raziiuju poZiadavku podnecovat a udrziavat holisticky, Integrovany a interdisciplinarny
pristup k rozvoju znalosti, zruénosti, ktoré si potrebné pre udrzatelnd budicnost, zmeny v hodnotéch, aj

v spravani a

VyZaduje to viak zmenu zamerania vzdelavacich systémov, politik a praxe, aby sa mohol naudit kazdy, ci
mlady alebo stary rozhodovat sa a konat kultirne primeranym a lokédlne vyznamnym sp6sobom.V popredi

zaujmu stoja problémy, ktoré ohrozuju nasu spolo¢nd buduicnost.

Podla UNESCO znamena VDUR naucit sa:
reSpektovat a oceriovat Uspechy dosiahnuté v minulosti;
ocenovat zazraky prirody, kultir a narodov a celej planéty;

vyhodnocovat, starat sa o uchovavat stav nasej planéty;
tvorit lepsi a bezpeénejsi svet a mat z neho radost;

FEEEEE

miestnej, narodnej a globalnej drovni.

Toto je nova vizia vo vzdeldvani, vizia, ktord pomaha ludom akéhokolvek veku lepsie rozumiet svetu, v ktorom
Zija, vizia, ktora oslovuje komplexnostou a vzdjomnou prepojenostou problémov - ako je chudoba,

LLABS

INFORMALNE

zit vo svete, kde maju vsetci [udia dostatok jedla pre zdravy a produktivny Zivot;

byt ochranujdcimi ob¢anmi, vykondvat svoje Ulohy a uplatnit svoje prava a zodpovednosti na
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nadbytocna spotreba, zhorSovanie Zivotného prostredia, rozpad miest, rast populacie, zdravie, konflikty a

porusovanie ludskych prav -, teda problémov ohrozujicim nasu budicnost

Ciele VDUR maju tieto charakteristiky:

>

>

sU medziodborové a holistické: vzdelavanie pre udrzatelny rozvoj by malo byt zaradené do celého
kurikula, nie ako osobitny Skolsky predmet;

riadenie hodndt: je délezité uvazit, o akych normach aj zdielanych hodnotach pre udrzatelny rozvoj
by sa malo diskutovat, ale ich aj preskimat, testovat a aplikovat;

kritické myslenie a rieSenie problémov: vedie k dovere v rieSenie dilem a problémov udrzatelného
rozvoja;

viac metdd: umenie, drama, debaty, skisenosti, vyuZit r6zne pristupy k vzdeldvaniu, ktoré prinasaja
npvé modely uceniasa.Vyucba, ktora je zamerana na odovzdavanie znalosti by mala byt zamerana
na pristupy, v ktorych ucitelia a Ucastnici kurzov spolupracuju pri ziskavani poznatkov, hraju rolu -
utvaraju tym vhodné prostredie pre ucenie sa aj vo svojich vzdeldvacich instituciach;

rozhodovanie viacerymi Ucastnikmi: vzdeldvajlce sa osoby sa podielaju na rozhodovani sp6sobom,
ktory je aj cieflom ucenia, zapoja do rozhodovania vsetky zicastnené osoby;

uplatnitelnost: ziskané skusenosti zo vzdeldvania su postupne zaclefiované do osobného a
pracovného Zivota;

miestne dblezité: pouzivanie jazyka, ktory Ucastnici kurzu najcastejSie pouzivaju. Koncepty trvalo
udrzatelného rozvoja musia byt vyjadrené v roznych jazykoch a kulturach, lebo kazdy jazyk ma svoje
spbsoby pre vyjadrenie novych konceptov.

KI'i¢ové prvky vzdeldavania pre udrzatel'ny rozvoj

Zatial' ¢o panuje vSeobecna zhoda o zdsaddch udrZatelnosti a podpornych konceptoch, je zrejmé, Ze

neexistuju univerzalne modely vzdeldvania pre udrzatelny rozvoj. Kazda krajina si musi definovat priority

udrzatelnosti a vzdeldvacie priority. Ciele, dérazy a procesy musia byt uréené lokalne, aby zodpovedali

miestnym environmentdlnym, spolo¢enskym a hospoddarskym podmienkam a to sp6sobm, primeranym danej

kultdre. Vzdelavanie pre udrzatelny rozvoj je rovnako doleZité pre vyspelé, aj pre rozvijajuce sa krajiny.VTUR

ma typické Crty, ale moze byt uplatnené v mnohych formdch primeranych kulture.

Vzdeldvanie pre udrZatelny rozvoj:

Je zaloZené na zdsadach a hodnotach, podciarkujucich vyznam udrzatelného rozvoja;

Venuje sa rovnako vSetkym trom oblastiam udrZzatelného rozvoja - Zivotnému prostrediu, spolo¢nosti
aj hospodarstvu;

podporuje celoZivotné vzdelavanie;

je miestne doleZité a kultdrne primerané;
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je zaloZené na miestnych potrebach a ¢asto ma medzinarodné dopady na désledky;
zahrfia formadlne, neformalne a informdlne vzdelavanie a ucenie;
zodpoveda svojou formou meniacej sa a rozvijajucej sa povahe udrzatelnosti;

>
>
>
>

oslovuje ludi svojim obsahom a berie do uUvahy kontext, globalne zaleZitosti a miestne priority;
posilfiiuje obcianske spdsobilosti pre rozhodovanie na komunitnej Urovni;

zahfna toleranciu, starostlivost o Zivotné prostredie, prispésobivi pracovnu silu a kvalitu Zivota;

je medziodborové, Ziadny odbor nemdze povazovat VDUR za "svoj" — naopak, vsetky odbory k VDUR
prispievaju;

» vyuziva pestru paletu pedagogickych technik, podporujucich participativne uéenie s vysokou Uroven
schopnosti uvaZzovat.

Tieto kli¢ové prvky VDUR mozZu byt vyuZivané na desiatky spbsobov tak, aby vysledny vzdeldvaci program,
odrazal jedinecné evironmentdlne, spolocenské a hospodarske podmienky v kazdej lokalite. VDUR navyse
zvysSuje obciansku schopnosti tym, Ze zlepSuje kvalitu pracovne;j sily, spolocensku toleranciu, starostlivost o
Zivotné prostredie, zapajanie osoby do rozhodovania na komunitnej Urovni a zvySuje tak kvalitu Zivota.
ZvySovanie obcianskej spdsobilosti v tychto oblastiach by malo byt prepojené s formalnym a neformalnym aj
informalnym vzdeldvanim.
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2. Formular pre priklady dobrej praxe

(formuldr autorsky spracovali partneri z Ceskej Reubliky)

1  OpiSte cielovu skupinu dospelych, pre ktorych je tento konkrétny kurz nebo vzdelavanie
urcené.

2 | OpisSte tému tohoto prikladu

3 | Vyjadrite svoje nazory na sp6soby prezentace tychto tém (miesto témy v prirode, vztahy
s dalSimi zaujimavymi skutocnostami, vlyv na Zivotné prostredie, vztahy k ludom, k histérii,
nové vyuzitie starych veci, atd".

4 | Ako vy sami aktivizujete Ucastnikov vasich kurzov? Uvedte priklady.

5 Kto ma uZitok z tejto témy alebo nového usporiadania veci, novych vztahov atd.?

6  Co je na tomto pristupe zajimavé?

7  Co je navasich kurzoch inovativne?

8 | Existuje nieco, ¢o musi byt podané tradicnym sptisobom ako v skole?

9 | Ktoré z inovativnych nastrojov boli pouzité (hry, kvizy, skupinové diskusie, hranie roli, Sport a
pohyb, exkurzie, patranie v prirode, hladanie na internete, kratke vided alebo filmy,
kombinacie predoslych moznosti, iné pristupy...)

10 | Aké vlastnosti Uc¢astnikov vzdeldvania najviacej vyuzivate? Ako? Preco?

11 | Uvedte dalsSie zajimavé poznamky alebo zkusenosti, ktoré ste vo svojich vzdelavacich kurzoch
zazili.
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3. Priklady a postrehy hodné nasledovania s uplatnenim prvkov
udrzatel'ného rozvoja v neformalnom vzdelavani dospelych

(Priklady dobrej praxe partnerov z Ceskej Rebubliky uverejriujeme v pdvodnej podobe)

3.1 Cesko - Brownfield Vitkovice

Popiste cilovou skupinu dospélych, které je tento konkrétni kurz nebo vzdélavani urcen.
Dospélé zeny bez vékového omezeni

Popiste téma tohoto ptikladu

Historie a nové vyuziti brownfieldli — izemi zatiZené pfedchozi primyslovou vyrobou a
jejimi zplodinami (tato znalost je soucasti udrzitelného rozvoje)

Vyjadrete své nazory na zpUsoby prezentace téchto témat (misto tématu v prirodé, vztahy

s dalSimi zajimavymi skutecnostmi, vliv na Zivotni prostiedi, vztahy k lidem, historie tématu,
nové vyuziti starych véci, atd.

Casto jsou zeny Ucastnicemi rGznych kurzdl nebo rekvalifikaci, jejich? soucasti je téma
udrzitelného rozvoje nebo ochrana Zivotniho prostfedi. Kompetence v téchto tématech jsou
dnes povaZovany za dlleZitou soucast aktualni gramotnosti vsech lidi, ne pouze odbornikd nebo
specialistl v téchto oblastech.

Pokud je pristup k témto tématdim zpracovan co nejzajimavéji, nebudou se Zeny obavat témat,
jez mohou povaZzovat jako ponékud vzdalena a odtazitd od nich samotnych. Zakladni metodou
je exkurze do oblasti byvalého prlimyslového podniku — nyni tzv. brownfield, tedy oblast
s primyslovou zatézi, preménéna na muzeum pod Sirym nebem.

Zeny dostanou pred vlastnim vzdélavanim nékolik tipl na vlastni hleddni na internetu o muzeu
a tim maji mozZnost se o ném predem dozvédét vice. Navic, zejména starsi Zeny zily v dobé, kdy
dobre na neddvnou historii primyslovych podnikl ve mésté. Lektor, ktery organizuje a vede
kurzy, pocita se vSemi témito prvky a musi nejprve zjistit vstupni znalosti Ucastnic o tématu.
Jesté pred exkurzi organizuje a moderuje diskuzi se skupinou Zen. Klade otazky o déjinach
pramyslu ve mésté, o historii ocelaren s vysokymi pecemi a ptad se na nazory na prednosti a
zapory pramyslu, na vztahy primysl — kvalita Zivotniho prostredi a pfirody, na Upadek pramyslu
a jeho dopad na obyvatele mésta a na pfirodu.

V prvni fazi Zeny pfispivaji vzpominkami svych predkd, vzpominkami na to, jak fungovala
ocelarna v minulych c¢asech v priimyslovém mésté. Ony maji totiz svlj vztah k nynéjsSimu
prostoru s primyslovou zatézi. Zavérem diskuze je mapovani minulosti — ¢asu nejvétsiho
rozmachu a slavy tohoto mista.

Druhd &ast kurzu zadind exkurzi prostorem brownfieldu. Zeny ziskavaji mnoho zajimavych a
dllezitych informaci od lektora — prlvodce a z panelll, jez jsou umistény na vSech dllezitych
mistech muzea a popisujicich soucasti, budovy, stroje a vybaveni tovarny spolecné s vysvétlenim
jejich ucelu.
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Po exkurzi, v treti ¢asti kurzu se Zeny shromazdi ve vyukovych prostorach a vyplnuji dotaznik
formou vicecetného vybéru, predem pfripraveny lektorem. Otazky se tykaji rlznych prvkd,
zminénych v predeslych castech kurzu.

Ve vyukové mistnosti shlédnou Zeny i kratky film o rGznych typech brownfieldl, o planech, jak
vyuzit brownfield pro rdizné tcely, jak vyvinou inovativni strategie pro vélenéni rekultivovanych
brownfieldd do kaZdodenniho Zivota obyvatel dotcenych mést nebo vesnic a jak Zzit
s brownfieldy v sousedstvi bez nebezpeci pro zdravi lidi. Kratce shrnuto, jak mize byt brownfield
zaclenén do udrzitelného rozvoje mésta, vesnice nebo regionu.

Ve Ctvrté, posledni ¢asti kurzu, jdou Zeny na prochazku celym aredlem a uci se o vztazich mezi
vsemi vyrobnimi postupy vyroby oceli — to je na tomto brownfieldu jedine¢né. Ale tato
jedinecnost je minulosti a bylo by Zadouci nalézt dalsi, novou jedinecnost. A opét — Zeny vyuziji
své fantazie a tvofivosti na premysleni, jak mohou byt vyuzity nékteré casti muzea pro nové
kulturni, vzdélavaci a sportovni aktivity. Nékteré zacinaji vyjadiovat své pocity v rukodélnych
vyrobcich, jez samy zhotovuji — malby, patchwork, vyrobky z koralkd, z rolicek tenkého papiru,
keramické vyrobky, nausnice z tenkého dratku a s malymi kaminky, atd.

Na zavér Zeny vyhodnoti kurz a navrhnou nova témata z oblasti “Udrzitelny rozvoj”, o néz maji
zajem po tomto kurzu.

Jak vy sami aktivizujete ucastniky vasich kurzt? Uvedte priklady.

Ucastnice stravily nékolik hodin pfimo na mistech, ktera byla tématem kurz@ nebo lekci. V tomto
pripadé je to exkurze do brownfieldu — oblasti blizko centra byvalého prlimyslového mésta, kde
staly doly, vysoké pece, ocelarny a strojirensky podnik. Oblast je dnes chranéna jako
pramyslové dédictvi UNESCO a slouzi jako vzdélavaci a kulturni komplex pro sSirokou verejnost
véetné studentd.

Kdo ma uzitek z tohoto tématu nebo nového usporadani véci, novych vztahi atd.?

Dospélé Zeny podniky a organizace, rodinni pfislusnici, mésto...

Co je na tomto pristupu zajimavého?

Cilova skupina — dospélé Zeny — se neobdva témat kurzu; Zeny jsou vétsinou z oblasti, kde byly
drive zaméstnany. Pfimérena kombinace nékolika metod podporuje otevienost Zen pro ziskani
novych znalosti, pro zaujatost u¢enim a pro aktivni objevovani novych informaci. Povazuji
témata “Udrzitelny rozvoj” a “Ochrana Zivotniho prostredi” za néco, cemu rozuméji, co je
uchopitelné, co mohou ovlivnit, co se jim libi, a co mohou prenést do svych déti, vnoucat a do
déti svych pratel. Velmi ¢asto aktivné prispivaji ke kurzu, ktery je veden takovymto zplisobem,
svymi zkuSenostmi, jak chrdnit Zivotni prostredi, protoze mnoho z nich péstuje na svych
zahradkach kvétiny, kupuje zdravé vyrobky od zemédélcu, a proto zna urcité zasady ochrany
prirody ze svého vlastniho Zivota. Zeny se pokouseji je pfenést do ochrany Zivotniho prosttedi,
poskozeného primyslem, a rozvinout dalsi oblasti, zasazené primyslovou cinnosti.

Co se tyka brownfieldd, uéi se rozliSovat mezi brownfieldem jako Uzemim, zasazenym
primyslovou cinnosti, a ostatnimi misty poskozenymi stavebnimi ¢innostmi, Upadkem mést, p
misty opusténymi jejich byvalymi obyvateli, misty znecisténymi lidskou cinnosti (skladky blizko
chat, na okraji vesnic a mést, nepovolené skladky v lesich, atd.). U¢i se rovnéz rliznym pristupiim
k takovym mistam.

Zenam se libi pfisné neformalni a informalni zpGsob uceni a rychle jsou aktivnéj$i. Vlastné to
byla spiSe fizena diskuze a soubor oblibenych nastrojli nez vzdélavani. Pravé tento pristup
prinesl nejtrvalejsi vysledky.
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Co je na vasich kurzech inovativniho?

Dospélé Zeny, jez Ziji v byvalém pramyslovém mésté, kde se naléza brownfield —téma kurzu, si
k nému buduji lepsi vztah — zaclenuji toto Uzemi do svého kazdodenniho Zivota a vzpominek.
Berou ho mnohem osobnéji a toto je velmi podstatny disledek inovativniho pristupu k tomuto
tématu. Tim se jejich pfistup stava také “udrzitelny”.

Existuje néco, co musi byt podano tradi¢nim zptsobem jako ve Skole?

Nic. Cim The blize k realité a neformalnimu vzdélavani, tim lépe. Ve, co je vnimano, informalni,
tedy pfirozené a co je podporovano vhodnou vyukovou metodou, zUstava hluboko v paméti
ucici se osoby a navic tam zlstava na dlouho.

Které z inovativnich nastrojl byly pouzity (hry, kvizy, skupinové diskuze, hry roli, sport a pohyb,
exkurze, patrani v pfirodé, hledani na internetu, kratka videa nebo filmy, kombinace predeslych
moznosti, jiné pristupy...)

Kombinace exkurzi, skupinovych diskuzi, dotaznikl, sportu — pohyb, filmd, objevujicich her,
hledani na internetu, ¢innosti ve volném case.

Jaké vlastnosti ucastnik( vzdélavani nejvice vyuzivate? Jak? Proc¢?

Zvédavost — Zeny jsou zvédavé a vzdy pripravené zmirnit tajemné nebo nezndamé véci. V kurzu
jsou nabadany ke sbéru novych informaci na internetu, aby je srovnaly se vzpominkami starsich
lidi, aby nasly vztahy mezi nimi a souc¢asnosti a dalSimi zajimavymi vécmi a vztahy.

Tvorivost a fantazie — Zeny zkouseji nalézt nova reseni pro brownfieldy, vétSinou pro verejné
ucely, pro obcany, pro volnocasové cinnosti, pro dalsi vyuZziti obcany, rodin, pro kulturni a
sportovni aktivity, atd.

Cistotnost — hodné 7en nenavidi neuklizena, $pinavéd a zanedband mista a Uzemi: staré,
nepouzivané a polamané predméty jako domy, tovarny, manufaktury, obchody, atd.
Komunikaéni dovednosti — Zeny casto diskutuji a délaji to vétSinou se zapalem. Snazi se
presvédcit ostatni, Ze nasly nové véci, nové informace, nové vyuZiti néceho...

Pocit zodpovédnosti — Zeny tihnou k tomu, Ze véci organizuji velmi peclivé a délaji to velmi
zodpovédné. Staraji se tedy o hodné podrobnosti, které mohou pfispét k Uspéchu jejich ¢innosti.
PovaZzuji téma za své “vlastni.”

Uvedte néjaké dalsi zajimavé poznamky nebo zkusenosti, které ve svych vzdélavacich kurzech
zazili.

Kurz probiha na verejné pristupném misté — skanzenu. Ostatni lidé jsou oslovovani Zenami —
Ucastnicemi kurzu, jez se jich ptaji na jejich zkusenosti a pocity. Ve skutecnosti je to maly
“soukromy” prlzkum. Kazda Zena sbira nejzajimavéjsi odpovédi a poznamky a prezentuje je
béhem zavérecné diskuze a vyhodnoceni kurzu.
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3.2 Slovensko - MONDA

Opiste cielovu skupinu dospelych, pre ktorych je tento konkrétny kurz nebo vzdelavanie
urcené.

Cielovou skupinou tohto vzdelavacieho zdroja je SirSia verejnost na celom svete. Cieli na tych,
ktori sa z akéhokolvek dévodu zaujimaju o globalne suvislosti, v ktorych Ziju. Portal je preloZzeny
a adaptovany do 10 jazykov vratane esperanta. Pripraveny je vSak aj na dalSie preklady —
prekladaci systém ho umozniuje prelozZit do vSetkych jazykov, vratane menej vyuZivanych
pisomnych systémov. Vsetky témy su adaptované na narodné podmienky tak, aby mohli cielové
skupiny z réznych krajin zazivat vlastnu perspektivu situacie a moznych reakcii na riu.

Opiste tému tohoto prikladu

Mnohojazycny volne dostupny e-learningovy portal Monda.eu sa zaoberd 11 globalnymi
témami, ako su fudské prava, obéianska spolo¢nost, globalizacia, chudoba ¢i rodova rovnost.
Jeho cielom je uzivatelom umoznit pochopit globalne suvislosti a prepojenia, ktoré ovplyvriuju
svet, aké vztahy mu vladnu. No zarover im umozriuje ziskat kompetencie na tento stav
reagovat. Vieme, aka je nasa rola v globalizaénych procesoch a ako by sme sa k nej mali postavit?
Vieme ako reagovat na porusovanie ludskych prav? Vieme ako sa stat aktivnou sucastou
obcianskej spolo¢nosti? Portal Monda.eu sa snazi na tieto otazky prinasat odpovede. Vdaka
tomu maju jeho uzivatelia moznost porozumiet globalnym suvislostiam a identifikovat mozné
postupy ako na ne reagovat. A tym svojou troskou podporit udrzatelny rozvoj a spolo¢ensku
rovnost pre vsetkych.

Vyjadrite svoje nazory na spOsoby prezentace tychto tém (miesto témy v prirode, vztahy
s dal$imi zaujimavymi skuto¢nostami, vlyv na Zivotné prostredie, vztahy k ludom, k histérii, nové
vyuzitie starych veci, atd.

E-learningovy portal Monda.eu stoji na samovzdeldvani jeho uZivatelov. Stoji na ich vlastnej
ochote a odhodlani stravit nejaky ¢as zahibeni v jeho moduloch. KaZda z vybranych 11 tém sa
zaobera urcitym aspektom udrzatelného rozvoja. V prvom kole sa portdl zameriava na
globalizaciu, ako na vSeobjimajucu perspektivu vysvetlujicu ako svet funguje. Nasledne
prechadza r6znymi jej aspektmi, od ludskych prav, cez kritické myslenie, po klimatickd zmenu
a zZivotné prostredie.

Cielom portélu Monda.eu je navstevnikov uviest do neraz kontroverznych a komplexnych tém,
obvykle pokryvanych povrchne, zjednodusene, s mnozstvom stereotypov Ci predsudkov, bez
schopnosti informatorov (a informovanych) kriticky analyzovat ¢i rozoznavat priciny od
dosledkov a naopak. Portal navstevnikom z Eurépskej Gnie aj mimo nej umozriuje pozriet sa na
viaceré globalne témy interaktivnym a kreativnym sposobom. UZivatelia by pri jeho pouZzivani
mali reflektovat na vlastné hodnoty, stereotypy a postoje, zmenit vlastné zauzivané pohlady na
vec a pokausit sa kriticky mysliet.
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Ako vy sami aktivizujete Ucastnikov vasich kurzov? Uvedte priklady.

Samovzdeldvaci e-learningovy charakter tohto vzdelavacieho zdroja stanovuje urcité
obmedzenia priameho zapojenia uzivatelov. UzZivatelia mézu priamo kontaktovat dalsSich jeho
navstevnikov prostrednictvom diskusného féra, Facebooku alebo pomocou sikromnych sprav.
Okrem toho ma stranka vo viacerych krajindch svojich ambasadorov, ktori ju vyuzivaja pri
svojich aktivitach. Napriklad na Slovensku nasla vyuzitie pri priprave rozvojovych dobrovolnikov,
ktori sa pripravuju vycestovat do krajin globalneho Juhu — do tzv. rozvojovych krajin — alebo pri
vzdeldvani Zurnalistov, ktori sa zaoberaju medzinarodnymi vztahmi.

Kto ma uZitok z tejto témy alebo nového usporiadania veci, novych vztahov atd.?

Portal prindsa benefity na roznych drovniach. Vo vSeobecnej rovine by chcel pozitivne prispiet
k blahu globalnej spoloc¢nosti ako celku. Ale aby mohol dosiahnut tento ambiciézny plan,
potrebuje zapojit jednotlivcov, ktori by dokazali ,,zmenit svet” prostrednictvom zmeny ich
postojov a spravania na osobnej Urovni. Rozhodnu sa zmenit ich spotrebitelské spravanie
v suvislosti s odevom vyrabanym za neddstojnych pracovnych podmienok? Zapoja sa do reakcie
na porusovanie ludskych prav v ich bezprostrednom okoli? ZaloZia obcianske zdruZenie, aby
spolocne s inymi bojovali proti vyrubu stromov za ich bytovkou? Vsetko toto dokaze prispiet
k SirSej paradigme udrzatelného rozvoja, ale tiez prispeje k zvyseniu kvality ich Zivota na osobnej
a komunitnej Urovni.

Co je na tomto pristupe zajimavé?

Odhodlanie dospelych uciacich vyuzivat tento dostupny vzdeldvaci nastroj aj napriek tomu, Ze
témy, ktorymi sa zaobera, nie celkom zapadaju do konvencnej predstavy o celoZivotnom
vzdeldvani, ktoré sa predsa len zameriava skor na podporu profesionalneho rastu spojeného
s uplatnenim sa na konkuren¢nom trhu prace, nez s témami, ako su tieto.

Co je na vasich kurzoch inovativne?

Integracia globalno-vzdelavacej metodoldgie a metéd do samovzdelavania v e-learningovom
prostredi. Portélu sa podarilo preniest globalne vzdeldvanie, ktoré je silne participativne, do e-
learningovych modulov. Aj napriek tomu, Ze je online, umozZiuje uZivatefom zaZit tému
a reflektovat na riu na vlastnej koZi. Obsahuje napriklad cvicenia, pocas ktorych sa musia
postavit od pocitaca, otvorit chladni¢ku a preskimat odkial pochadza jej obsah, ¢i uzivatelia
musia pouzit kritickd analyzu na narodné politiky v ich krajine.

Existuje nieco, o musi byt podané tradiénym splisobom ako v Skole?
Nie.
Ktoré z inovativnych nastrojov boli pouzité (hry, kvizy, skupinové diskusie, hranie roli, Sport a

pohyb, exkurzie, patranie v prirode, hladanie na internete, kratke vided alebo filmy, kombinacie
predoslych moznosti, iné pristupy...)
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Pri vzdeldvani portdl vyuziva interaktivne cvicenia, rozne interaktivne kvizy, videa, pesnicky,
pripadové studie z roznych krajin, aplikdciu kritickej analyzy, reSerSovanie internetu, otazky na
reflexiu a iné.

Aké vlastnosti Ucastnikov vzdelavania najviacej vyuzivate? Ako? Preco?

Neexistuju Ziadne konkrétne spolocné charakteristiky uzivatelov portalu, az na jedind — ide
o ludi, ktori maju chut ¢i potrebu uéit sa o tazko uchopitelnych témach, o ktorych sa ¢asto hovori
ako o prilis vzdialenych jednotlivcovi. A robia to vo svojom volhom case len preto, Ze ich to
zaujima, pripadne citia uréity mieru zodpovednosti za udrzatelnost nasej spolocnej planéty.

Uvedte dalSie zajimavé poznamky alebo zkusenosti, ktoré ste vo svojich vzdelavacich kurzoch
zazili.

Napriek tomu, Ze sa portal povodne zameriaval na krajiny strednej a vychodnej Eurépy, ma dnes
uzivatelov z celého sveta. Medzi nimi ich md vyznamny pocet napriklad v Brazilii ¢i na Filipinach.
Aj to vypoveda ¢osi o silnejlcej potrebe vyuzivat takéto nastroje v krajinach Globalneho Juhu,
v ktorych umoznuju vzdeldvanie aj mimo podvyZivenych vzdelavacich systémov. Tento pohlad
na vyutzitie IKT je reflektovany aj v navrhovanych cieloch OSN pre udrzatelny rozvoj. A to nie len
v cieli Cislo 4, ktory sa explicitne zaoberd vzdeldvanim, ale aj v ramci dosahovania dalSich zo 17
navrhovanych cielov.
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Slovensko - Sokratovsky institat

Opiste cielovu skupinu dospelych, pre ktorych je tento konkrétny kurz nebo vzdelavanie
urcené.

Univerzitni Studenti a absolventi réznych odborov, od environmentalistov po pravnikov ci
umelcov.

Opiste tému tohoto prikladu

Celoro¢ny vzdelavaci a prakticky orientovany program s nazvom Sucasnd spolocnost — vyzvy
a vizie pozostava z 11 vikendovych workshopov, ktoré sa zaoberaju otazkami ako je energeticka
politika, média, globalne vzdeldvanie, pohlad Eskimakov na globalne oteplovanie, ekologické
polnohospodarstvo, alternativne ekonomické systémy, medzikultirna komunikdcia,
procesoorientovana psycholégia, eurdpska divocina, kolapsy a regeneracie civilizacii.

Vyjadrite svoje nazory na sposoby prezentace tychto tém (miesto témy v prirode, vztahy
s dalsimi zaujimavymi skuto¢nostami, vlyv na Zivotné prostredie, vztahy k ludom, k histérii, nové
vyuzitie starych veci, atd".

Sokratovsky institGt organizovany neziskovou organizdciou CEEV Zivica v spolupraci
s Technickou univerzitou vo Zvolene stoji na myslienke, Ze kazdy jednotlivec dokaze ovplyvnit
spoloc¢nost, ak ma dostatok poznatkov, odhodlania, pracovitosti a charizmy. Tato iniciativa
vznikla s cielom vytvorit podmienky k rozvoju takychto osobnosti: mladych fudi, ktori sa neboja
rozvijat sa, niest zodpovednost za svoje vlastné rozhodnutia a ktori si schopni a ochotni
nasledovat svoje vizie.

Ako vy sami aktivizujete ucastnikov vasich kurzov?

Napriek tomu, Ze je tento program postaveny v rdmci univerzity, a teda Sstudentom umozrniuje
ziskat za jeho absolvovanie ECTS kredity, stoji na ¢isto neformalnych vzdeldvacich postupoch
a je otvoreny aj pre zaujemcov z prostredia mimo univerzity.

Proces je rozdeleny do 11 workshopov — vsetky trvaju cely vikend. Konaju sa na viacerych
miestach, najma vSak vo vzdelavacom centre na lazoch v Zajezovej obklopenom divokou
prirodou daleko od najblizd§ieho mesta. Jeden workshop sa kona na farme Jana Slinského blizko
Senca a jeden uprostred krasnej prirody Vysokych Tatier. Kazdu z tém prezentuju kapacity vo
svojom odbore, zo Slovenska aj zo zahranicia. Vzdeldvanie je zaloZené na priamom kontakte
a interakcii Ucastnikov a Skolitelov, ako hovoria organizatori ,Platén by sa nikdy nestal velkym
mysliteflom, nebyt kazdodenného kontaktu so svojim uciteflom Sokratom”.

Program je napriek tomu, Ze sa zaobera globalnymi otdazkami, zamerany prakticky. Znamena to,
Ze nestoji len na navstivenych prednaskach (ktoré v nom vlastne ani nie su), ale Ucastnici musia
prist aj so svojimi zaverecnymi pracami, ktoré musia prezentovat pocas kolokvia v zavere
programu. Okrem toho vsak musia zrealizovat aj ¢osi naozaj praktické — ¢i uz implementovat
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tzv. miniprojekty, alebo zrealizovat prednasky na vybrané témy pre uditelov, zamestnancov
Statnej spravy ci konzultantov programu Zelena skola.

Medzi prikladmi realizovanych miniprojektov mézeme spomenut napriklad wvytvorenie
zazitkovych programov pre Skoly vo Zvolenskej Slatine, pracu s malymi detmi v Skélkach
a ambulanciach zameranu na zmensenie ich strachu z nemocni¢ného prostredia, vytvorenie
malej kniznicky na Univerzite Mateja Bela v Banskej Bystrici, vytvorenie firmy, ktora bude
sprostredkovavat pracu cez internet pre mladych ludi z Podpolania, organizacia zZivych kniznic
na vysokoskolskych internatoch zameranych na zvySenie aktivizmu Studentov. Tieto
miniprojekty si musia ich autori obhdjit pred ostatnymi Gc¢astnikmi a lektormi.

Kto ma uZitok z tejto témy alebo nového usporiadania veci, novych vztahov atd.?

Na osobnej Urovni z procesu ziska kazdy ucastnik, no program md pritom aj vyrazny
celospolocensky rozmer, vdaka ktorému mozZe prospiet prakticky kazdému. Jeho cielom je
vybavit jednotlivcov takymi kompetenciami, ktoré im pomo6Zu robit nas spolocny svet
udrzatelnejsim ako celok.

Co je na tomto pristupe zajimavé?

Stoji na neformalnych participativnych metédach désledne prepajajucimi Ucastnikov a
expertov.

Co je na vasich kurzoch inovativne?

Program ma v sebe obsiahnuté viaceré inovativne prvky. Prindsa globalnu perspektivu
o lokalnych otazkach — to je dolezity aspekt konceptu udrzatelného rozvoja ako takého. Vybera
Ucastnikov z roznych oblasti, ¢im chce podporit a viest vymenu skisenosti a vzajomné
obohacovanie.

Existuje nieco, ¢o musi byt podané tradi¢cnym splsobom ako v skole?
Nie.

Ktoré z inovativnych nastrojov boli pouzité (hry, kvizy, skupinové diskusie, hranie roli, Sport a
pohyb, exkurzie, patranie v prirode, hladanie na internete, kratke vided alebo filmy, kombinacie
predoslych moznosti, iné pristupy...)

Celoroc¢ny vzdelavaci program pre mladych dospelych [udi poskytovany Sokratovym institutom
vyuziva viacero inovativnych nastrojov. Workshopy vedené medzindrodne uznavanymi
expertmi su realizované v prirodnom prostredi, prostrednictvom zaZitkového ucenia, pocas
diskusii pri Salke caju, pricom je aktivne facilitovand vymena skdsenosti. Avsak asi
najinovativnejsie su dva prvky — skutocne priamy kontakt s lektormi, ktori nie su viac ucitemi,
ale facilitdtormi u¢ebného procesu, a praktické miniprojekty toho najréznejSieho zamerania.
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Aké vlastnosti Ucastnikov vzdelavania najviacej vyuzivate? Ako? Preco?

Otvorenost mysle — tento program stavia na otvorenosti Uc¢astnikov zazit a pochopit novych
paradigmam myslenia o starych veciach, ktoré berieme ako samozrejmost. Je to schopnost
mysliet o nastaveni dnesnej spolo¢nosti a jej prvkov z inej, nez beinej perspektivy, hladat
a nachddzat nové, netradi¢né riesenia.

Rozmanitost — Ucastnici prichadzaju z réznych oblasti, od environmentalistov, cez pravnikov

a medialnych pracovnikov, po ekonémov ¢i umelcov. Tato ich vlastnost je kldéom k vzajomnému
obohacovaniu sa a dalSiemu rozvoju tém, o ktorych sa ucia.

Pro-aktivny pristup — program sa snazi stavat na aktivistickom zaloZeni Uc¢astnikov. Vybera si
[udi, ktori maju vlastny nazor, aj ked'nie je v sulade s presvedéenim vacsiny, fudi , ktorym nerobi

problém zorganizovat na svojej $kole akciu, vo svojom meste festival, napisat e-mail starostovi”.

Uvedte dalSie zajimavé poznamky alebo zkusenosti, ktoré ste vo svojich vzdeldvacich kurzoch
zazili..

Ze k tomu, aby sme mobhli ucit, nie vidy potrebujeme akademicky titul — napokon ani Sokrates
ho nemal...
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Prispevky partnerov z Talianska neboli dorucené vo forme formulara, schvaleného vSetkymi partnermi.
Zostavovatelia prirucky zachovali p6vodnu formu a jazyk, v ktorom prispevok obdrzali.

4. Taliansko

The ESD can work in a variety of ways, either inside or outside of an institutional framework through
different thematic approaches (health education, the environment, citizenship, reports the North -
South, or cultural diversity, energy consumption , mobility, ...), in a cross or integrated forms and spaces
of learning.
In Europe, major efforts are striving to reorient education systems in this way, to increase awareness
and public understanding of sustainable development and ESD, and to strengthen the fundamental role
of civil society by stimulating debate and public participation.

As part of the promotion of sustainable development, we can examine a list of 'Best examples':
significant in order to promote the dissemination and transfer of the main issues in other projects
geared to sustainable development. These 'Best examples' make it possible to realize the principles of
sustainable development and to stimulate local and regional actors to implement more projects on the
basis of other positive experiences. They highlight the importance of sustainable development as a
factor of behavioral changing in terms of consumption and mobility, solidarity, respect for others and
management of natural resources.

High school juniors and seniors in New York state's southern area are completing apprenticeships in
i the printing industry, thanks to a partnership spearheaded by the Cornell Cooperative Extension in
Broome County.

Students learn about environmental regulations that insure high standards during product design and
manufacture. They also acquire the technical and social skills necessary to enter a high-performance
workplace.

Partners include a number of area high schools, the Cornell Youth and Work Program at Cornell
University, and the Anitec Image Corporation, a division of International Paper. By working together,
the partners in this model apprenticeship program are involving young people in an industry's
manufacturing, research, and development processes. Cornell Cooperative Extension and the Business
* Alliance in Broome County administer the program.

1. Literature to Address the Problem of Violence: Infusing ESD in the Curriculum

Introduction The projectaimed at infusing education for sustainable development into the curriculum at the
largest teachers' college in Jamaica. It began with the reorientation of the Literature program
for student teachers who were preparing to teach English literature and language to secondary
school students.

The program introduced major issues of sustainability and focused on that of violence in
Jamaican society. To begin, we explored with our students the concept of sustainable
development through lectures, discussions, and projects. In doing so, w e reflected on a
number of issues related to the environment, the economy, and society and encouraged
students to pursue further research in this area.

In addressing attitudes to and behaviors of violence through literature, w e taught the set
literary texts by focusing on their social/historical, economic, and environmental aspects. W e
examined (1) the roots of violence in Caribbean society, (2) the impact of violence, and (3)
alternatives to violence, in other words, the path to peace. This included conflict resolution
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management.

In 2000, as part of the initiative undertaken by the International Network of teacher-
education

institutions associated with the UNITWIN /U N E S C O chair to reorient teacher education
to address sustainability, I introduced the concept of infusing education for sustainable
development at Mico Teachers' College where [ was Head of the Department. Working with
colleagues in the Department of Languages, Mrs. Karen Morgan, Miss Hyacinth Williams, and
Miss Mavis Smith, I began with reorienting the existing literature program to address
sustainability, The objective was to introduce students to the concept of education for
sustainable development (ESD) and to methodologies for infusing E S D in the curriculum as
well as to help them see themselves as change agents - able to transform society by becoming
active citizens

We began the program of infusing ESD in literature with the Caribbean Literature course.
This

course was a 90-hour course common to all Year 1 student-teachers pursuing a Single or
Double Option English program in teachers' colleges in Jamaica. At Mico Teachers' College
students were divided into two main groups which met together as a large group for specific
lecture sessions on E S D and then separately in their two groups for small group discussions.
I

was responsible for the large group sessions and one of the small groups. The other lecturers
were responsible for the other small groups in different years. Lecturers met and discussed
the

approach that was being tried and at the end of the first year we reflected on what had taken
place and discussed relevant changes for the upcoming year.

First the concept of E S D was introduced. This was done in various ways: lectures,
discussions, PowerPoint presentations, and projects in which students had to find and
present

material on various sustainability issues. They were encouraged to further research these
areas.

W e taught the texts assigned for Caribbean Literature with a focus on the

social/historical, economic, and environmental aspects of violence. The class engaged with
the

specific context of these texts - enslavement, colonialism, post-colonialism, a context of rich
cultural mixes, creolisation, but also a context of inequities, resistance and violence. The class
also explored the texts' exploration of alternative visions to violence, as in Jamaican
playwright

Denis Scott's play Echo in the Bones, where the play becomes a ritual emphasizing
forgiveness

and reconciliation. Dominican author Jean Rhys' novel Wide Sargasso Sea highlights the need
for taking into account the other side. The Jamaican poet Lorna Goodison evokes the spiritual
response as she maps the systemic nature of violence.

Contemporary situations of violence became another text to be analyzed. Students and
lecturers both kept journals that reflected their experiences with and responses to violence.
These served as powerful texts for understanding violence and charting a way for peace.
Sharing of h

Using an " E S D perspective and approach” to the study of literature impelled a critical
analysis of violence in the Caribbean that disclosed specific regional factors, historically and
currently, that have given rise to violence. Alternatives to violence within the Caribbean
context

also emerged. Yet the connection between local, regional, and global violence was not missed
as a systematic overview revealed. Students, in effect, saw how a global context of violence
influenced local violence and how that too helped to contribute to global violence. Problem
solving and action planning also became central as a result of this approach.
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Effects, Results, or Students found the program meaningful and valuable. They commented that approaching
literature in terms of sustainable development deepened their understanding and extended
their

knowledge of global and local issues. For them too it was "literature in action." Of particular
importance to them was the conflict resolution workshop that gave them the tools to deal
with

conflict and anger. They spoke too about how the journal sessions gave them an opportunity
to

express 'negative' feelings in a safe place.

Some were at first wary about dialoguing with the police, but most of them at the end of
thsession saw it as providing another, more human perspective of the police. The candid
discussion encouraged them to review negative feelings they have had towards the police and
helped them explore community policing from different perspectives.

Students' performance on the examination common to all the teachers' college was, in
general, commendable. Though the course was extended to include a conflict-resolution
workshop and planning peace projects, students did not lose focus on the immediate testable
items—their analysis of these was in fact deepened.

Lecturers also stated that the curriculum became more relevant as it focused on real life
experiences. They felt that approaching literature from a sustainability angle also emphasized
for their students the connection between different aspects of life, between theory and
practice.

They saw their students as having an opportunity to explore sustainability issues globally as
well as locally. Critical too was the exploration of alternative responses to violence, of other
possibilities for the future, and for the transformation of society.

Impacts

Success Factors The major factor was the passion and the commitment of the lecturers. They wanted
education
to make a difference in the lives of students. They wanted their subject area to address at
least
one major 'life’ issue at the local level in a concrete way so that students understood
education
as a lived experience and not just a means of upgrading certification. They also saw
themselves
as agents of change, with a responsibility to help effect meaningful change in their society,
and
they wanted their students to see themselves as such.
The support of the International Network of Teacher Educator Institutions associated with
UNITWIN /UNESC O has helped sustain the commitment to sustainability. In particular,
the Chair, Charles Hopkins, and the Secretariat, Rosalyn McKeown, provided materials, gave
advice, and m a d e suggestions. They also offered emotional support so that one felt part of a
team instead of an isolated individual attempting to effect change.
Another important factor for success was the support given by the principal, the head of
the department, and colleagues in the department in which the project was implemented.
Their
critical inquiry about E S D impelled lecturers in the program to research extensively the
subject
and clarify their objectives. Expressions of interest from colleagues in Science and Social
Studies also aided the work. O n e lecturer from Science, for example, requested an article
about
E S D for the department's science magazine. Another lecturer from Social Studies shared her
approach of introducing 'informally’ issues of sustainability in the Social Studies curriculum.
An
additional factor was that lecturers had autonomy over the delivery of the program and so
were
able to determine the kinds of activities and ways the topics could be extended.
Key to the success of the program was students' attitude. Though conscious of the
syllabus, students were open to different approaches. The syllabus is the set of objectives and
topics for a particular course within a specific time limit. Marks for course work and for

21



Lifelong
Learning T s

<Ee
Programme UARS

examination are also specified for each course. Anxieties that they may have had about their
need to be strictly focused on the syllabus never became an issue. Instead they allowed
themselves to engage with issues beyond the confines of the classroom and text

Constraints A major constraint was the lack of a policy on E S D at the college and at the Ministry of
Education level. The Joint Board of Teacher Education, which is responsible for programs and
assessment for teachers colleges, however, does speak to the need for 'each professional to
take a lead role in the preparation of our children for citizenship.' The Board also encourages
'the development of professionals competent to contribute to the achievements of desired
societal goals.' As a result, the individual lecturer though s/he is encouraged to include some
form of 'citizenship education' is not obligated to do so, as neither the colleges nor the
Ministry
of Education specifies what that should entail.

In addition, the program would have benefited from a literature syllabus that included

action research or project work related to the community and one that attracted a substantial
percentage (at least 25 percent) of the marks for the course. A new syllabus could, of course,
determine a change in how each course work or examination item should be weighted. If this
had been in place, the peace plans would have been part of the required course work and
therefore implemented. Another constraint was the lack of follow-up. At the time the
lecturers did not recognize

the importance of research and of data collection in this program. There was also little scope
and time for such an undertaking at the college level. As a result the follow-up in terms of
tracking and researching recent graduates' attempts to infuse E S D in the schools' curriculum
was extremely limited. Yet this would have provided valuable information for the ongoing
implementation of the program.

Perspectives The Ripple Effect. Having introduced E S D into the curriculum, many lecturers became more
aware of the concept of an education that engages students on various levels to focus on
sustainability issues, on creating a better future for society.

Lecturers at the college, having seen the value of E S D, were prepared to voice the need

for an E S D focus in the revised curriculum of Language Arts in the teachers' college. This has
led to the inclusion or infusion of E S D into the language and literature curriculum.

Based on the literature project I initiated at Mico Teachers' College, [ later designed and
taught a course, Literature and Education for Sustainable Development, to graduate students
at

the University of the West Indies, having joined the staff there in 2002.

Other developments in the Caribbean have helped promote ESD. In 2004, a Caribbean
Network of Teacher Educators to address sustainable development was formed. In October
2005, the Regional Conference in ESD was held in Kingston, Jamaica, to launch the UN
Decade for ESD. In 2006, in Jamaica, The Joint Board of Teacher Education (JBTE) in
association with CIDA/GOJ ENACT (Environmental Action Programme) and UNE S CO
conducted ESD workshops for lecturers in teacher education from Jamaica, Belize, and the
Turks and Caicos Islands. Most recently, in August 2006 in Jamaica, a presentation on E S D at
the JBTE Conference provided an opportunity for us to share our experience with the ESD
literature project. The cascading effect of that single initiative has been tremendous.

Contact LornaDown, Lecturer
Institute of Education
The University of the West Indies
Mona
Kingston 7
Jamaica
Email: lornadown(6)vahoo.com

1. Feeding and Sustainable Development:
The city of Albano Laziale orients its citizens to follow healthy eating
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Municipality of Albano Laziale

Department for Community Policies

ATM Europe Albano Laziale

Department of Public Instruction

Elementary School "Carlo Collodi

Secondary School "Giovanni Pascoli"

Formalba VET

Cooperative SIRIO

Rotary Club Castelli Romani

The Municipality of Albano Laziale, in partnership with the Elementary School
"Carlo Collodi and the Secondary school" Giovanni Pascoli ", organize cooking
classes for children and teenagers as entertainment program, with the support of
VET Formalbap and the Cooperative SIRIO and the financial support of the Rotary
Club.

The project idea aims to elicit a ludic reflection on the topics of food, foraging
behavior, physical activity, recreation and meeting.

It 's objective is to raise awareness among young people to healthy eating and
offer them the opportunity to learn about the culinary traditions of the Castelli
Romani, the seasonal herbs used in the kitchen, cooking, using tools and kitchen
tools; knowing typical recipes of the territory and rewrite new that will be
collected in a book entitled "The cabinet in our kitchen."

Many children participated in the meetings of the culinary preparation as well as
the presentation of the book.

Both the cooking class as the enrichment of the book, thanks to the continuous
addition of new recipes, are based upon the children, adolescents and adults who
learn new knowledge and learn to cook healthy for themselves, for friends, for
acquaintances and for his family, trying to avoid not only of mere consumers

Society: cooking courses develop the skills of young people in health and help
them to assume their responsibilities on health and wellness.

Meals prepared and eaten together, allowing children, adolescents and adults to
Albano Laziale to know each other and strengthen social cohesion.

Interacting between them they find different pleasures and participate in
activities rich in creativity.

The presentation of the book becomes an opportunity for integration for the
community and for the event behave like real partners.

Preparing their favorite recipes, participants / users are sensitized so much to the
taste of the food as the pleasure of presenting their recipes, activating a
mechanism of communication and sharing of flavors and their knowledge.
Environment: kids learn to pack balanced, healthy meals with fresh, seasonal,
cooking without altering foods, reading the traceability of the product, to produce
the minimum of waste and waste, the distinction of products for recycling and
elimination proper packaging. The boys, through direct and concrete, are aware
of the basics of healthy eating and respect for the environment.

Economy: children and adolescents, learning from suffered as a eat in a healthy
way, preventing the costs of both the waste and excessive consumption of the
products as eating disorders, avoiding costs both to the family (consumption and
obesity) and both the national health system : health costs resulting from
overeating or unsuitable can be avoided by lasting changes, affecting in feeding
behavior.
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VET Formalba and Cooperative SIRIO organize cooking classes in the afternoon,
during afterschool, during which the boys know the culinary tradition of its
territory and the scents of herbs seasonal, learn the importance of hygiene
through techniques and how to behave in the kitchen, use and quantity of
products, prepare recipes that must be accompanied by comments and together
with the chef cook.

Personality local, regional and national are contacted and invited to
communicate, through their own testimony, to present and cook the favorite
recipe of his childhood.

The recipes are adapted to children (quantity indications, explanation of
procedures, subdivision by themes).

The project of the cookbook "The cabinet of our kitchen" is made possible thanks
to the collaboration between the Elementary School "Carlo Collodi, the junior
secondary school" Giovanni Pascoli ".

Formalba Ltd. and Cooperative SIRIO also take care of the presentation and
dissemination.

he students of the Elementary School "Carlo Collodi and secondary school”
Giovanni Pascoli ", will participate in the afternoons culinary.

About 25 children and 25 adolescents will be contacted to provide their favorite
recipe.

A score of 25 children and adolescents, will participate in the "culinary afternoon”
before the inauguration of the book is dedicated to the packaging of snacks and
the inauguration itself.

The recipe I will be published in 500 copies. The cookbook is considered as a
product of the City of Albano Laziale.

As part of its work, the team uses these recipes with children and young people
during different events, doing so constantly refer to the cookbook.

Although the limited resources, the participation of children, adolescents and
adults become important both for social cohesion and for both the prevention of
health. The cookbook lets you animate activity, sensitizes good nutrition and
healthy and contribute to the promotion of the culture of welfare for the
inhabitants of Albano Laziale

The cooking classes allow young people a useful extra-curricular activities and
raise awareness for children and adolescents to a sustainable development and a
healthy approach to life. The team working on "The cabinet of our cuisine"
regularly receives comments and updates on the recipe that increase its sale in
bookstores, reflecting the fact that the recipes are useful. Thanks to good media
coverage, the cookbook helps, although modestly, to the good image of the City.
Children and adolescents 9 to 16 years, adults

€3.000,00

Municipality of Albano Laziale
Rotary Club Castelli Romani

Albano Laziale (PZ)

2014-2015
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Valicenti Pino
Via Italia, 3, 00041 Cecchina di Albano Laziale
Tel. +39.06.93261094 www.formalba.it

Comunicazione: Per arrivare alla sostenibilita, la comunicazione assume un ruolo fondamentale. I

cambiamenti di comportamento non cadono dal cielo, occorrono informazioni, spiegazioni e
persuasione. Vediamo I'esempio: Un concorso per rendere Berna piu attrattiva

Descrizione

Relazioni con lo sviluppo sostenibile

Attuazione

Risultati

Carattere esemplare

Rendere Berna piu attrattiva : questo il tema del grande concorso lanciato nell’ambito dell’Agenda 21
della Citta di Berna. Tra i 91 contributi selezionati, sono stati ricompensati sei progetti e nove idee
realizzabili a corto, medio o lungo termine. In totale, sono stati consegnati premi per 60 000 franchi.
Lo scopo del concorso era quello di sensibilizzare la popolazione bernese allo sviluppo sostenibile. Si
voleva anche incitarla a partecipare attivamente al processo di Agenda 21 in corso

Prima del lancio del concorso nel maggio 2004, si & proceduto alla ricerca di sponsor e di partner,
cosi come alla defi nizione delle competenze per I'informazione del pubblico. L’opuscolo di
presentazione del concorso e dell’Agenda 21 locale ha costituito il principale strumento di
informazione. E* stato diffuso attraverso diversi canali (bollettino municipale, fi liali Coop, centri di
quartiere, invii). Nei tram e sulle strade sono stati affissi alcuni manifesti. I partecipanti dovevano
consegnare le loro proposte sotto forma di un poster A3 o A1, commenti inclusi, entro novembre
2004.

Le proposte sono state completate in un secondo tempo prima di essere consegnate alla giuria : i
servizi della Citta toccati dal progetto hanno fatto dei commenti o aggiunto delle precisazioni; &
stato inoltre allegato un supplemento di documentazione. I dodici membri della giuria hanno tenuto
conto dell'interesse per lo sviluppo sostenibile, dell'integrazione degli attori, cosi come
dell’'originalita e della forma della presentazione. Sono stati inoltre tenuti in considerazione la
fattibilita ed il costo del progetto.

I premi sono stati consegnati durante una manifestazione pubblica. Piu di 500 persone hanno potuto
conoscere le diverse proposte nell'ambito di un’esposizione, durante la quale ¢ stato permesso loro
di scegliere il progetto preferito.

Il premio e stato versato soltanto dopo I'elaborazione di un avamprogetto scritto e di un piano di fi
nanziamento, e dopo la conclusione dei contratti per il progetto. La realizzazione é stata seguita da
professionisti del settore. I progetti si sono conclusi con un rapporto di valutazione.

Il concorso ha permesso alla popolazione della Citta di migliorare la conoscenza del concetto di
§viluppo sostenibile e dell’Agenda 21 locale. Ha aggiornato le idee che gia circolavano tra i cittadini.
E stato inoltre possibile benefi ciare di questo potenziale e far partecipare la popolazione.

La maggior parte dei progetti premiati & stata poi concretizzata. I rapporti di valutazione hanno
inoltre permesso di raccogliere le esperienze maturate che potranno essere utili per altri progetti.

Un concorso per rendere Berna pit attrattiva

L’esigenza di avere una buona partecipazione ha potuto essere realizzata nella misura in cui la
popolazione ha potuto integrare in modo ludico e creativo le proprie idee nell’Agenda 21 locale.
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Casa Circondariale sostenibile
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Questo successo ¢ stato evidenziato nell’ambito dell’esposizione. Il pubblico ha potuto farsi un’idea
pitt concreta dello sviluppo sostenibile grazie alle proposte presentate ed alla loro realizzazione. E
stato inoltre possibile coinvolgere i rappresentanti dell’economia privata (in particolare, come
sponsor o membri della giuria).

Il concorso ha interessato da vicino numerose persone e le ha incoraggiate ad elaborare eda presentare
idee molto diversifi cate, alle quali gia riflettevano da molto tempo. La manifestazione pubblica ha
favorito gli scambi, rafforzando la rete degli attori. L’eco positiva del concorso é anche dovuta alla
qualita dei partner scelti per i compiti d’informazione.

Sul piano politico, il tema molto vasto del concorso e I'assenza di obiettivi misurabili hannotuttavia in
parte smorzato I'entusiasmo riservato a queste misure

Tutta la popolazione

150 000.- franchi in totale (60 000.- in premi ; il resto & stato consacrato alle spese per il materiale e
per il personale)

100 000.- franchi dalla Citta di Berna

50 000.- franchi dai diversi sponsor (imprese, Confederazione, Cantone)

La Citta di Berna

Da marzo 2004 a dicembre 2006

Marianne Brunner - Agenda 21 locale,

Servizio dell’'ambiente e delle derrate alimentari della Citta di Berna
Brunngasse 30, casella postale 124, 3000 Berna 7

Tel. 031 321 72 66, Fax 031 321 72 68 - lokaleagenda21@bern.ch

www.bern.ch / leben_in_bern / sicherheit / umweltschutz /1a21 /

Nel 2002-2003, il Servizio dell’'urbanistica della Citta di Zurigo ha organizzato un concorso
intitolato: Per una Zurigo sostenibile, allo scopo di riunire le idee ed i progetti innovatori per lo
sviluppo della Citta : www.stadtentwicklung-zuerich.ch

Nel 2005-2006, I’Agenda 21 locale della Citta di Berna ha lanciato un concorso di cortometraggi
sul tema Ridurre il CO2 - ed ora ? : www.klimafi Im.ch

Abstract : Il progetto di educazione ambientale realizzato all'interno dell'Istituto Penitenziario di Ferrara, ha avuto lo scopo di arricchire con i

principi della sostenibilita il percorso rieducativo dei detenuti, affinché diventassero consapevoli dei corretti comportamenti ambientali che sono

richiesti a tutti i cittadini; nella struttura penitenziaria, tra i vari interventi, si é agito sul rifiuto "pile usa e getta", predisponendo in ogni cella -

250 - un caricabatteria e invitando i detenuti all'acquisto di pile ricaricabili, al fine di unire il vantaggio economico a quello ambientale.

Per maggiori informazioni visitare il sito: http://www.provincia.fe.it/agenda21/progetti/dettprogetti/casa_circondariale_sostenibile/index.as

Commento: L'educazione ambientale all'interno del carcere, data la sua composizione sociale ed etnica, é stata un ottimo terreno di incontro e di

dialogo tra diverse culture; il progetto rende bene l'idea di "sostenibilita" intesa come valenza ambientale a cui si somma il rilievo sociale.

Partner: C.S.D.A. "A.Carpeggiani" - Provincia di Ferrara; CEA di Mesola - Provincia di Ferrara; Museo delle Valli di Argenta - Comune di Argenta;

Centro Idea - Comune di Ferrara; Giardino delle Capinere - LIPU Sezione di Ferrara; CEASS L'Olmo di Modena; Casa Circondariale di Ferrara; La

Carpe Cibum-Cooperativa Sociale; Settore Servizi alle Persone della Provincia di Ferrara; Assessorato Servizi alla Persona del Comune di Ferrara;

La Casona-Cooperativa Sociale ONLUS; HERA Ferrara S.r.l.

Localizzazione: Territorio provinciale

Dimensioni amministrazione: Da 100.000 a 1.000.000 abitanti

Ambito: 0

Settori d'intervento: Rifiuti, Energia, Strategie partecipate e integrate
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Obiettivi: Favorire le relazioni fra i soggetti

Ridurre il consumo di risorse ambientali e la produzione di scarichi e rifiuti

Coinvolgere e far partecipare la Comunita locale

Ridurre l'uso delle risorse non rinnovabili

Sviluppare programmi di educazione ambientale

Tempo di realizzazione (mesi): 15

Costo: € 40.000

Finanziatore: 0

Strumento di finanziamento: Bando Agenda 21 Locale 2002

Note ai finanziamenti: Bando INFEA - CEA 2005 Regione Emilia Romagna

Referente progetto: Alida Nepa

e-mail www.provincia.fe.it/ecoidea

Scheda monitoraggio

Casa Circondariale sostenibile: Compostaggio di comunita e orti al carcere di Rieti

Abstract

Commento

Partner:

Nella Casa circondariale di Rieti é stato avviato 'Carcere Verde', un progetto che punta a ridurre i rifiuti prodotti
dalla struttura coinvolgendo in prima persona i detenuti e permette di ottenere importanti risparmi sia in termini
economici che ambientali. Sono stati avviati anche una serie di incontri finalizzati alla sottoscrizione di un
protocollo di intesa per la formazione del personale interno, la manutenzione della compostiera ed il
monitoraggio con analisi dell'ammendante organico. La tracciabilita e analisi dell'intero ciclo potra essere
verificata da una collaborazione con il centro Enea. La corretta gestione degli scarti organici alimentari,
unitamente alla loro valorizzazione e reimpiego, sono la base di questo progetto rieducativo in ambito detentivo

che punta a diventare un modello da estendere a livello nazionale.

Il progetto 'Carcere Verde', presentato in occasione di Ecomondo 2014 dalla Provincia di Rieti, City net e da Achab
group, che ne hanno curato la realizzazione, prevede di trattare in loco il rifiuto organico prodotto dalla mensa
carceraria - che da solo costituisce circa il 30%-40% del totale degli scarti prodotti all'interno della struttura -
attraverso la trasformazione di questo rifiuto in compost. 1l metodo utilizzato per il trattamento del rifiuto
organico é il cosiddetto compostaggio di comunita con sistema aerobico, pratica che prevede l'utilizzo di una
compostiera elettromeccanica Big Hanna. Si tratta di macchine che permettono di trasformare direttamente in
loco lo scarto della preparazione dei pasti e gli avanzi di cibo in ottimo compost riutilizzabile. 1l processo di

compostaggio é naturale, senza impiego di additivi chimici ed é completamente automatizzato.

La Provincia di Rieti, prima nel Lazio, all'interno del proprio programma di prevenzione e riduzione dei rifiuti, ha
acquistato e conferito alla Casa circondariale una compostiera elettromeccanica Big Hanna T120 per trattare
sul posto gli scarti organici e trasformarli in compost. Una volta ottenuto il fertilizzante, questo potra essere
impiegato all'interno del carcere per la realizzazione di orti e serre, dove i detenuti avranno l'opportunita di
coltivare varie tipologie di prodotti, da destinarsi al consumo interno e/o alla commercializzazione esterna di

una linea di prodotti biologici da poter mettere sul mercato
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Impatto ambientale Oltre agli aspetti educativi e di coinvolgimento sociale, il compostaggio di comunita é una pratica che riserva
notevoli vantaggi dal punto di vista ambientale. L'impatto ambientale del rifiuto é praticamente azzerato mentre
le emissioni di Co2 equivalente, legate ai trasporti di questa tipologia di rifiuto, si riducono drasticamente, dato
che il trattamento avviene sul posto e non prevede trasporti a distanza: si stima che per ogni tonnellata di
materiale compostato sul posto, si ottenga un risparmio in emissioni di Co2 equivalente in atmosfera, pari a 461
kg. Ma i vantaggi non si fermano qui. Attraverso questo progetto, 'amministrazione penitenziaria potra avere la
possibilita di beneficiare di importanti sconti e/o riduzione sulla tariffa rifiuti grazie all’auto-compostaggio del

rifiuto organico.
Sicurezza: Un ulteriore vantaggio offerto da questo sistema é infine legato alla sicurezza della Struttura Penitenziaria che
deriva dalla riduzione degli accessi da parte di personale esterno ed automezzi per il servizio di raccolta dei rifiuti.
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Disclaimer This document is a result of the project GRU7107GRAT737IS, the Grundtvig
Workshop “Engaging as Active Citizens in Development Education” organized by NGO
Formare Studia between 20 27 March 2011 in lasi, Romania with the support of the
European Commission, DG Education and Culture, LLP Grundtvig. The European Commission
accepts no responsibility or liability with regard to the content of the workshop, results and
campaigns. The contents of this document reflect the views of the authors. The
european Commission is not responsible for any use that may be made thereof

With regard to the images used, the authors of the pictures had the full understanding, participation and
permission of the subjects, or the parents/quardians of children.
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